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Professor Corrie Grosse
Office: Peter Engel 253 (SJU)		
Email: cgrosse001@csbsju.edu
Office Phone: 320-363-2552
Office Hours: Wednesdays 10:15-11:15 and by appointment. Please speak with me before or after class to set up a time to meet or schedule through the Hive. I hope to see you all in office hours!

Course Description
This course explores the links between gender and environments, with an emphasis on the interconnections between environments and the workings of power that shape gender-based inequality, resistance, and strategies for social change. Through reading, discussion, documentary films, and creative research projects, we will explore how gender inequalities and norms of femininity and masculinity shape and are shaped by environments. The course will focus on local (U.S.) and global contexts, covering topics such as gender diversity, ecofeminism; intersectionality; environmental and climate justice; climate change; women’s leadership in the environmental movement and community resilience; Indigenous knowledge; queer theory and queer ecologies; how gendered divisions of labor (particularly care of children and elderly) affect environmental experiences; social constructions of gender and science; and the relationship between gender and environmental policy-making, inequalities, and health. We’ll end with student crafted creative solutions stories, to learn how we can make the world a better place for people of all genders.http://www.wedo.org/wp-content/uploads/p 1

Both the College of Saint Benedict and Saint John's University occupy the original homeland of the Dakhóta and Anishinaabe peoples. We honor, respect, and acknowledge the indigenous peoples forcibly removed from this territory, whose connection remains today. St. Benedict's Monastery and St. John's Abbey previously operated boarding schools for Native children. Now, students, faculty, and staff are working to repair relationships. | What are Land Acknowledgements and why are they important?




Learning Goals
This course will enable students to:
1. Explain the interconnections of gender (always understood in and through relation to other identities)[footnoteRef:1] and environment. [1:  As McClintock (1995:5) writes in Imperial Leather, “race, gender and class are not distinct realms of experience, existing in splendid isolation from each other; nor can they be simply yoked together retrospectively ... they come into existence in and through relation to each other––if in contradictory and conflictual ways”] 

2. Make critical social science arguments about the connections between gender and environment, supported by evidence appropriate to an advanced level.
3. Evaluate how social, economic, environmental, political, and cultural systems, in specific contexts, shape the intersection of gender and environmental (in)equality.
4. Recommend, in accessible terms, the most sustainable pathways for realizing the twin goals of gender justice and environmental justice.
As a cultural and social difference systems course, this course has the following Integrations Curriculum learning goals:
1. GENDER 2: Intermediate
Students analyze how historical and/or contemporary constructions of gender shape and are shaped by cultural systems of power. Students analyze how factors such as race, ethnicity, age, class, sexuality, disability, religion, or nationality intersect with gender. 
2. RACE AND ETHNICITY 2: Intermediate
Students demonstrate how historical and/or contemporary constructions of race and/or ethnicity shape and are shaped by cultural systems of power. Students analyze how factors such as gender, age, class, sexuality, disability, religion, or nationality intersect with race and/or ethnicity. 
Course preparation: ENVR 150 or GEND 101 recommended for background
Required Texts: all readings will be posted on Canvas.

EXPECTATIONS

Attend Class: I expect multiple contributions from you during each class period.  If it is difficult for you to speak in class, meet with me during week one so we can devise a plan to help you improve. If you are ill or have a mental health emergency, please email me before class for an excused absence. Appointments of any kind should be made at a time that does not conflict with class.

Zoom Policy: In person attendance is required. Exception: if you are ill, have a family emergency, or college sponsored event, it may be possible for you to engage in remote learning (review CSBSJU policy). Please send me a request to Zoom for these reasons only at least 24 hours before class. I will not consider or respond to requests sent after that point. If I grant your request, use the Zoom link posted at the top of Canvas. 

Be Prepared: Please come to class ready to participate (converse, inspire, teach, learn, question, take notes)—having read and carefully thought about the assigned readings. Readings and assignments should be on your desk or pulled up on your computer before class begins.

Create a Respectful Environment: Our course should reflect a critical engagement with the course material and with each other that privileges openness, respect, thoughtfulness, and constructive feedback. In our community of learners (that includes me!), please act and speak in a respectful manner towards everyone. Cultivate curiosity for learning, which happens best when we explore different ideas!

Be Engaged: Please give all speakers (including those in films) your undivided attention. If you bring an electronic device, please ensure that it is used only for referring to readings, assignments and *notes (see next item). 

Hand Write Notes: Research shows that taking notes by hand is better for learning. While we will sometimes use technology to look at readings and facilitate activities, please handwrite your notes and put your computer away unless we need it. Bring a notebook and pen to class. Students who wish to use computers for note taking must speak with me to make an agreement. Give yourself the gift of doing one thing at a time (i.e. being present in class and not getting distracted on your computer!).

Take Space, Make Space: If you tend to talk a lot, make space to let others speak. If you tend to not talk a lot, take space and share your ideas. We will use discussion hand signals to facilitate this.

Practice Antiracism: An antiracist is “one who is supporting an antiracist policy through their actions or expressing an antiracist idea” (14). “An antiracist policy is any measure that produces or sustains racial equity between racial groups.” (18) “Racial equity is when two or more racial groups are standing on a relatively equal footing.” For example, racial equity would be when the percentage of Black, Latinx, and White families owning their own home is about the same, versus the 41, 45, and 71 percent, respectively, that it is (18). “An antiracist idea is any idea that suggests the racial groups are equals in all their apparent differences—that there is nothing right or wrong with any racial group. Antiracist ideas argue that racist policies are the cause of racial inequities” (20). Source: Ibram X. Kendi’s 2019 How to Be an Antiracist. Our campus is committed to antiracism (see the faculty, student, and administration statements on this).  Part of being an antiracist is to avoid microaggressions and to name them when they occur. 

Avoid Microaggressions, intentional or unintentional words, behaviors, or aspects of an environment that communicate negative insults toward people of color, women and members of the LGBTQ+ population, people with disabilities, people with neurodivergence, people from minority religious groups, and more that can impact the learning environment.

Saying 1) “we are all one race: the human race,” 2) “I don’t see color,” 3) “you are speak English quite well,” 4) “you are being too sensitive” and 5) “everyone can succeed in society if they work hard enough” are examples. 1) signals that a person of color’s experience is no different from the experience of people of other races, 2) fails to acknowledge the race of a person of color, 3) assumes the speaker is not a native English speaker based on stereotypes or appearance, 4) dismisses legitimate feelings related to sexism or racism, and 5) signals that inequitable outcomes for people of color result from laziness.

We should instead welcome the difference that our unique identities provide and recognize how identities affects people’s lived experience. Microaggressions build up over time to negatively affect people’s physical and mental health. In this class, we agree to name microaggressions and together, articulate why they are harmful and how to begin to repair the damage they cause. One way to name them is to ask: “What do you mean by that?” See Washington et al. 2020 for more examples and an expanded definition and Limborg 2020 for conversational tips.

Work to Become a Better Writer: Learning how to write well is one of the best things you can do in college! It will help you tremendously in the future. I expect all writing to be well organized, well crafted, and free of typos. Consider purchasing The Elements of Style by Strunk and White, a tiny book with lots of tips on how to write well. I’ve posted some key excerpts on the Canvas Resources page.

ASSIGNMENTS

Assignments are due on Canvas before class begins, unless otherwise noted.

Participation
 
Participation is composed of engagement in in-class discussion and online answers to discussion questions. 

This is a reading intensive upper division course that requires complete participation from each student. Our class time will primarily be spent discussing the readings and sharing ideas we each have about them-–how they connect to our lives, our fellow beings, and our home.

I want you to focus on the readings. Assignments will help you do this. Set aside a lot of time, read them carefully, take notes, and answer the questions I have posed thoughtfully and thoroughly. DO NOT USE AI for your discussion posts; doing so can result in a failing grade (see policies section of syllabus). Come prepared to: explain readings’ arguments, ask questions about them, spark discussion with your classmates, and connect them to other readings and topics. If, in each class period, I can consistently count on you to make multiple insightful comments that demonstrate critical engagement with the reading, and submit similarly high-quality answers to discussion questions, you will earn an A for excellence.

I am aware that it is hard for some folks to speak in class. If this describes you, I am sympathetic, but require that you use this class to practice learning how to overcome barriers you face. In your life beyond school, discussion skills are important. Meet with me during week 1 to make a plan for success.

Take-home Essay Exam 

A bunch of people walk into a bar … no, let’s say a presidential debate. Among the speakers 1) a person who identifies with a non-binary gender identity, 2) a scholar focused on representation, 3) an Indigenous scholar who focuses on storytelling, 4) a masculinities scholar, 5) a queer theorist, 6) and an ecofeminist. The moderator poses the question: What is the relationship between gender and environment? Because these folks want to be president, they have very polished, concise, and evidence-based answers prepared.
Draw on the readings from each of the respective class segments to answer this question from each speaker’s perspective. You should be creative. Make the reader laugh, smile, feel sad and enjoy your paper. You should be rigorous in demonstrating your command of the key theories, concepts, and arguments from each perspective. Convince the reader that you can articulate how different gendered perspectives, which always intersect with other identities, shape how people interact with the environment on a personal, interactional, and institutional level. In this essay, environment means the physical environment, where we live, work, and play. You must cite every required reading (see below) for these perspectives. Write 1 - 1.5 pages double spaced per perspective for a total of 6-9 pages (double spaced), excluding references. Sources must be cited appropriately and consistently in the reference style of your discipline. If you are Environmental Studies major, use Chicago Notes and Bibliography Style. This means you will need to adjust formatting of the references listed in the syllabus.

This essay is meant to hold you accountable to deep engagement with the ideas in the readings. You will want to start working on it right away. I suggest chipping away at the essay, writing one page of the essay a few days after we complete each relevant section of class (see headers in syllabus). This paper will hone your skills in planning ahead, synthesizing sources, explaining theories, and using evidence to make an argument. When I ask you to cite many sources in one page, I am asking you to synthesize—understand how arguments from multiple sources support overarching ideas—not include quotes from each reading. Look at any academic journal article and you will see instances where one sentence references 3 or more texts. For example, here’s a sentence in an academic article I wrote:

On the ground, women are the majority of grassroots activists in the environmental justice movement (Seager 1996; Stein 2004), leading struggles against infrastructures and practices that perpetuate climate change (Bell and Braun 2010; Foytlin et al. 2014; Grosse 2017; Thomas-Muller 2014; Whyte 2017).

Readings to cite: 

There is some flexibility here if you would like to cite something in a category different from below, or if you’d like to cite something in multiple categories. I’ll work to update this table if readings change, but please be sure to refer to the Canvas schedule and exam rubric on Canvas and cite all of the readings there.
	1 – Beyond the Binary
1. Fausto-Sterling
2. Kralick
3. “Gonads” podcast
4. Calma

	2 – Representation
1. Martin
2. The Mask You Live In

	3 – Indigenous 
1. Wesley-Esquimaux
2. Smith
3. Baldy
4. Warrior Women film
5. Allen
6. Huard
7. Kimmerer


	4 – Masculinities
1. Aldama and Aldama
2. McLeod
3. Loomis
4. Kambe
5. Hultman and Pulé
6. Johnson
7. Norgaard, Bacon, and Reed
8. McFarland

	5 – Queer Theory
1. Steingraber
2. Amor
3. Goldsmith and Bell
4. Addae 
5. Gaard
6. Cohen
7. Mortimer-Sandilands
8. Pavka
9. O’Connell
10. Feng
11. Johnson
12. Sturgeon
13. Maxwell
	6 – Ecofeminism
1. Gaard
2. Grosse
3. Lloréns
4. Curiel, Barros, Oliveira


	An excellent paper will likely cite some of these as well: Enloe, Hooks, Crenshaw, Stalled! film, Patti Gonia films, A Gay Farmer on Love, Isolation, and Disrupting the Meat Industry in Australia film, After Maria film, 



Solution Story: Feminist Environmental and Climate Justice

For this assignment, you will work with a partner to do research, prepare a creative performance where you tell a story based on your research, and prepare a paper zine to share your research beyond this class.
The goal of this assignment is to tell us a story about a solution – what can we do or what is already being done to advance feminist environmental/climate justice? We learned about a lot of problems. Now, we turn to solutions. You will tell us a story because stories are a key form of communication. A good story can stick with us for our whole lives, can shape who we are and who we strive to be, and can frame how whole societies think about reality. The story you tell should attend to gender, intersectionality, and environment (where we live, work, and play). An excellent story will illuminate many concepts from class. Throughout the class, pay attention to the readings and films we watch. They will mention examples, people, and organizations that you could then dig deeper into. Also check out the list of organizations on the Resource page of Canvas. Your story may be about a historical or contemporary community that is building solutions, an organization with a mission or campaign that resonates with you, a social movement, or a set of policy or legal steps advancing a solution. 

References: The project should draw on the following. Source citations should be formatted as author last name in your presentation and zine. For the presentation, make a references page that you hand in. For the zine, create a QR code that links to that references page.

· 8 or more outside sources, including:
· 3 scholarly books or articles 
· Materials produced by the people leading the solution (e.g. organization website, reports, social media – reports/publications of the org should be separate citations from the website or social media). Cite social media as: Sierra Club Facebook, URL; Sierra Club Instagram, URL.
· Articles about the solution written by people outsiders to the solution (e.g. news reports, academic articles).
· 1 or more interviews with people involved in the solution, like employees or members of an organization, or an expert on the solution who advances it through their work. This interview should be conducted with your group mate. It should be in person, but if Zoom is the only option, that’s ok. The more interviews, the better! They can even replace some sources if you talk to me.
Performance Instructions
Goal: tell us the story of this solution and make us smile. 
Outcomes for you: learn about a solution to something you care about, practice reaching out to and interviewing change makers, discover and develop creative parts of your brain, practice effective oral and visual communication.
Format:
A 6-10 minute oral story performance. Performance means you are presenting ideas in a creative, memorable, and engaging way. Hopefully, the performance makes the audience smile or feel inspired, energized, or curious. Previous students have used musical performances, dance, poetry, creative storytelling (e.g. creating children’s books or storytelling around a fire), cooking demonstrations, original soundscapes, and acting as news reporters. 
The performance should be accompanied by visual aids. Students have created websites, power points, Canva, Prezi, works of visual art such as collages, images taped around the room, and films. There should typically be no words on any of the visual materials (if the words are part of a piece of art/poster/graphic/website, that is ok – avoid wordy powerpoints!). A group may decide to make a video or podcast with images instead of presenting. The more creativity the better (and it is a large part of the grade)!
Content:
· It should be entirely focused on the solution. If some understanding of the problem is necessary for the audience, and the audience does not already have that understanding from our class, spend no more than 1-2 minutes on the problem.
· Explain how the solution advances/embodies feminist environmental or climate justice
· Effectively communicate the environmental, gender, and intersectional aspects of the solution.
· Action advice for your classmates on how to support this solution. This should be more than “learn more/educate yourself” or “incorporate this knowledge into…”. It should be a concrete action you can take in your own life, something you can communicate to others, or an organization you can support through a particular activity. It may be directly supporting the solution, or applying the lessons from the solution to your own life/student orgs/careers.
Optionally, you can include your ideas on the following:
· Explain what the future of the solution looks like and recommendations for its realization
· Where is it going?
· Is it encountering obstacles or supports?
· Is it making progress?
· What do you see as the things that need to happen for the solution to succeed?
Please read the rubric on Canvas carefully.
Zine Instructions
Goal: create a beautiful pocket-sized document to share your research broadly
Outcomes for you: discover and develop creative parts of your brain, practice communicating concisely, practice non-digital content design processes, create a product you can share beyond the classroom.
Format:
A zine (pronounce like the end of magazine) is a creative way to share information. It comes from a tradition of creating a zine on paper, photocopying, and sharing for free.
I want you to make a paper zine, with 8 pages (either all 8 pages on one sheet of paper, or two sheets of paper with four pages each).  You can write, draw (let me know if you need markers, colored pencils, crayons, glue sticks), print and cut images/text out, collage from printed materials you find, or use this 1/4 page template on Canva. The final product should be printed and folded and also uploaded as a PDF or as a photo of your paper zine to Canvas.
See examples and instructions here: How to Make Zines
Your zine is your chance to share your solutions story more broadly than an in-class presentation. It is where you will communicate your story in paper form. You must be discerning (choosy) in how you use your limited space to communicate.
Content:
It should include:
· Images (with credit to authors)
· A synthesis of the research and information on your solution
· In-text citations of your 8+ sources (just use author’s last name), see criteria above.
· The website URL of the organization (as applicable)
· 1 or more quotes/pieces of info from your interviewee(s)
· QR code to your References page. Instructions for making a QR code are here.
The research in the zine should explain:
· What the solution is
· How the solution works
· How it advances/embodies feminist environmental justice
· Optionally, what the future of this solution looks like
· Actions to support the solution (unlike the presentation, your audience for the zine is broad, so consider audience in your recommendations for action).
Please review the rubric on Canvas.
Let’s end on a positive note!

Summary of Percentages
	Assignments
	Percentage

	Participation 
	50 %

	Discussion Questions, short Essays
	

	Engagement in Discussion 
	

	Take-home Essay Exam
	30%

	Solutions Story
	20%



Grades will be calculated on a percentage basis, using the following cut off points:
A= 92.5% to 100% 			BC= 77.5% to 82.4%			D= 59.5% to 67.4%
AB= 87.5% 92.4% 			C= 72.5% to 77.4%			F= <59.4% 
B= 82.5% to 87.4%			CD= 67.5% to 72.4%

If you do not need this course for your major and wish to take it for S/U (satisfactory/unsatisfactory), please talk to me. See CSB SJU’s policy.

Formatting

All written work should be double spaced, size 12, Times New Roman font, one-inch margins, double-sided, and should appropriately cite sources using Chicago Notes and Bibliography (NB) style. References do not count in assignment page limits. 
· Visit The Chicago Manual of Style for instructions on Chicago Notes and Bibliography (NB) style.
· The Owl at Purdue is a great resource for all citation styles.

Librarians Can Help!

For the Solutions Story, I encourage you to use the CSB SJU Libraries’ resources and services. You can schedule a meeting with the Gender Studies librarian Sarah Gewirtz or schedule a meeting with the Environmental Studies librarian Kara Schleck. They can help you refine your solutions topic, locate useful articles and books, and evaluate resources. A gender studies research guide is available here; the environmental studies research guide is here. 


COURSE POLICIES
Late Policy

I do not accept late work. 

If you have an emergency, communicate with me as soon as possible and I will work with you. 
 
Extension Policy

I recognize that you all lead complex lives. The goal of this policy is to help you learn how to plan ahead, organize your time, and communicate, all skills that you must master in college. 

You may request an extension on an assignment the day before it is due (preferably 24 hours in advance). In your request, propose a day and time by which you will turn it in. When we agree on a due date, post a comment in the assignment on Canvas noting the extension date. If you miss the revised due date, I will not accept the work.

AI Policy

Use of AI tools is not permitted in this class (this includes tools like Grammarly). Using AI in written work will be considered plagiarism and will result in zero points on an assignment. Please inform me if you find that AI is being used by other students for class assignments (feel free to not name folks, I just want to be able to respond with changes to course materials and reminders). Get the most out of your education by developing your analytical and communication skills – this is what will make you stand out when you pursue your career. Use of AI may result in me needing to make changes that will increase the workload for all students – don’t do this to your classmates!

Communication

Please talk with me before or after class for quick questions or to set up a meeting for more in-depth conversation regarding the course, environmental studies, or our collective future. I’m here to help, so contact me sooner rather than later if you are struggling with any aspect of the course. I will respond to emails within 24 hours Monday through Friday. Students should not expect an email response during evenings, weekends, or holidays. Please do not email me if you can ask me in class.

Read assignment instructions well in advance and ask questions about them during class rather than via email. 

Please check your email and Canvas regularly to ensure smooth and timely communication. All course materials, assignments, and feedback will be posted on Canvas. Please go into each assignment after it is graded to view the completed rubric, comments, and in-text edits, as applicable, so you can improve over time.

Help Each Other!

In line with feminist pedagogy, please draw on your classmates as a resource (space provided below for two people’s contact information). Please contact your classmates with questions about the course. 

Classmate 1_________________Classmate 2_______________________

IMPORTANT MESSAGES FROM CSB SJU
1) Academic Support. For general academic support visit the Office of Academic Advising early and often. You can meet with an advisor, get help with study skills, and learn about the resources available to you. 
2) Accessibility Support Services. Your access in this course is important to me! Please send your accommodation letter early in the semester, or as soon as you become registered with Student Accessibility Services (SAS), so that we have adequate time to arrange your approved academic accommodations. 
a. If you experience any access barriers in this course, such as with printed content, graphics, online materials, or any communication barriers, please reach out to me or SAS right away. 
b. If you need an immediate accommodation, please speak with me after class or send an email message to me and SAS.
c. If you have, or think you may have a disability, please contact Student Accessibility Services for a confidential discussion: sas@csbsju.edu, 320-363-5245,. 
3) Bias and Hate Reporting. CSB and SJU are committed to creating and maintaining an environment in which all members of the CSB and SJU community are treated with respect and dignity, free from bias and harassment. Faculty, staff and students are together responsible for maintaining an educational and working environment that is consistent with our institutional values. If you have experienced or witnessed a bias or hate incident, please report it. 
4) First Generation Student Support. Resources available on myCSBSJU.
5) Food and Housing Security. If you are facing any challenges securing food or housing, and believe this may affect your performance in the class, please contact the Dean of Students, Jody Terhaar, for support. If you do not feel comfortable contacting the Dean, please talk to me so I help guide you to available resources. 
6) Managing Stress/Supporting Distressed Students. Stress, anxiety, relationships, depression, and cultural differences can interfere with your ability to succeed and thrive. For helpful resources and confidential appointments, please contact Counseling in the Well-Being Center at 320-363-3236 (CSB, Lottie Hall 010 or SJU, Mary Hall 010).
7) Responsible Scholarship. Honesty and integrity in all academic work is essential for a valuable educational experience. It is your responsibility to be familiar with CSBSJU’s academic misconduct and plagiarism policy. Academic dishonesty is a serious offense that can result in a failing grade. Follow this easy guideline: If you’re not sure, cite it! If you need help knowing how to cite, don’t hesitate to meet with me in office hours.
8) Student Emergency Fund: The student emergency fund is available to CSB and SJU students who find themselves facing financial hardships from medical, academic, transportation and/or other personal emergencies. If you are facing financial hardship and need assistance, please complete the emergency fund form. A member of the Student Development staff will then connect with you to discuss your circumstances. 
9) Title IX – Sexual Misconduct. I am mandated to report issues of sexual harassment, sexual assault, dating or domestic violence, and stalking that you communicate with me. I am happy to be a support if you experience this. If you do not want the incident reported on campus, please contact a confidential resource: CSB and SJU Counseling: 320-363-3236; CSB and SJU Health Services: 320-363-5605; Central MN Sexual Assault Center (24-hour sexual assault hotline) - set-up a meeting with an advocate on the CSB or SJU campus with this online calendar or call 320-251-4357. They can also assist in filing restraining/protective orders.
10) Transformative Inclusion: “Inclusion requires a transformative, instead of a merely additive, process wherein our community is necessarily reformed and enriched through deep engagement among all members. Thus, true inclusion is not an end goal, but an ongoing process as we engage continually in becoming an inclusive community.” Please further transformative inclusion by participating in related events and abiding by CSB SJU’s Title IX policy prohibiting discrimination and harassment, including CSBSJU’s Sexual Misconduct Policy. 
11) Writing Support. Visit the Writing Center early and often. You can schedule an appointment online. 
12) [bookmark: OLE_LINK1]The Study. Learn how to be more efficient with your work, including notetaking and studying methods. Schedule an appointment in the Hive.
13) What to do if you see Immigration Officials (I.C.E) on Campus 

Acknowledgements: I thank the teachers who have informed my teaching, this course, and whose material and ideas I have borrowed in this syllabus, especially Sarah-Jane Pinkerton.

COURSE SCHEDULE

Note: I intend to follow the given schedule but reserve the right to make changes as the course progresses. Changes will be announced in class. It is your responsibility to get this information from a classmate if you are absent.

	 
	CONCEPTS AND WAYS OF KNOWING

	W1
	 

	1/19
	MLK Jr Day - No Class
Resource
The Gendered Legacies of MLK

	1/21
	Introductions
READING
Our Syllabus

	1/23
	Gender
READING
Gottleib, Iris. 2019. Pp 11-33 in Seeing Gender. San Francisco: Chronicle Books. (lots of pictures!)
Advocates for Trans Equality. Supporting Transgender People. (.docx)
CSB/SJU transgender policy and FAQs
ASSIGNMENT
Discussion Questions (post response on Canvas before class):
1. How did you become gendered? In other words, how did people, institutions, rules, and norms attribute or affirm a certain gender to your body. Start at birth (e.g. was there a gender reveal party for you?) and move up through kids toys, kids clothes, family expectations, school, the media, your major or career aspirations.
2. How have you gendered yourself? This could be how you felt about, confirmed, resisted, or transformed how other people interpreted your gender.
During class (no need to look at in advance)
In class handout on Gender as Structure
Poll during class
Resources:
Gansen and Martin. 2018. "Becoming Gendered." Pp 83-93 in Handbook of the Sociology of Gender. Springer International Publishing.
We'll discuss the Trump administration's executive order on gender. Relatedly, here are tips for thinking about trans youth sports. Later in the term, we'll discuss restroom designs that are safer and more accessible for all.

	2
	 

	1/26
	Lenses on Power: Feminism
READING
Enloe. 2004. “Introduction.” Pp 1-7 in The Curious Feminist: Searching for Women in a New Age of Empire. Berkeley: University of California Press. (Ebook)
hooks, bell. 2000. Feminism is for Everybody: Passionate Politics. Cambridge, MA: South End Press. (Introduction "Come Closer to Feminism", Chapter 1 "Feminist Politics: Where We Stand", Chapter 12 "Feminist Masculinity")
UN Women. 2020. Intersectional Feminism: What it Means and Why it Matters Right Now.
ASSIGNMENT
Discussion Questions (post response on Canvas before class)
REMEMBER -- DO NOT USE AI FOR ANYTHING IN THIS CLASS!! USE YOUR BRAIN.
1. How do Enloe, hooks, and UN Women define feminism?
2. What are other key terms that you must know to understand feminism? (what other important concepts do you find in the readings) Define them.
3. Analyze the three definitions. How are they similar and different? What are their strengths and weaknesses?
4. After the readings for today, what is your definition of feminism?

	1/28
	Lenses on Power: Intersectionality
READING
Crenshaw, Kimberlé. 1989. “Demarginalizing the Intersection of Race and Sex: A Black Feminist Critique of Antidiscrimination Doctrine, Feminist Theory and Antiracist Politics.” The University of Chicago Legal Forum 140:139-67. (excerpts – see instructions in PDF)
McIntosh, Peggy. 1989. “White Privilege: Unpacking the Invisible Knapsack.” Peace and Freedom (July/August).
ASSIGNMENT
Discussion Question (post response on Canvas before class):
1. What does Crenshaw mean when she says, "When they enter, we all enter"?
During class (no need to look at in advance)
· In class handout Privileges for Sale 
· Google doc for recording group notes
· Resource: handout on Intersectionality

	1/30
	Gender Constraints - please bring a laptop/device today for our activity
READING
Aldama, Arturo J. and Frederick Luis Aldama. 2020. "An Introduction." Pp 3-5 in Decolonizing Latinx Masculinities. Edited by Arturo J Aldama and Frederick Luis Aldama. University of Arizona Press: Tuscon. (Ebook) (excerpt)
Watch The Mask You Live In (1.5 hrs). Trigger warning -  discussion of abuse, rape, bullying, suicide, homophobia, racism, and psychological trauma. Do what is necessary to care for yourself.
ASSIGNMENT
Discussion Questions (post response on Canvas before class):
1. How does the film relate to feminism and intersectionality?
2. What are three important points from the film?
During class
Lean In Bias Activity Overview
Our Custom Game 
If you finish, pick a new set like Workplace Culture or Intersectionality

	3
	 

	2/2
	Beyond the Binary
READING 
Fausto-Sterling, Anne.  2000. “The Five Sexes Revisited.” The Sciences 40:4-22.
Kralick, Alexandra. 2018. “How Human Bones Reveal the Fallacy of a Biological Sex Binary.” Pacific Standard, December 25.
2018. “Gonads: Dana.” Radiolab. July 26. (Podcast 28 minutes) 
Calma, Justine. 2018. “Yes, Trans Rights are an Environmental Issue, Too.” Grist, October 29. 
ASSIGNMENT
Discussion Question (post response on Canvas before class):
1. What are binaries and how do they affect people?

	2/4
	Representation
READING
Martin, Emily. 1991. “The Egg and the Sperm: How Science Has Constructed a Romance Based on Stereotypical Male-Female Roles,” Signs 16: 485-501.
Hu, Jane C. 2018. “‘Unlikely Hikers’ Gain Traction.” High Country News, May 14. 
Run to be Visible Patagonia. 19 minutes.
In class (or the previous class), we will watch: Adichie, Chimamanda Ngozi. 2009. The Danger of a Single Story TED Talk. 19 minutes. *Since 2017, Adichie has made problematic statements about trans identities. I struggle with whether to engage with this ted talk (which I think is valuable) in this context. Please let me know what you think! Here's one opinion on her actions since 2017, and a recent Time article which highlights one perspective that an author's work can stand alone from an author's politics.
ASSIGNMENT
Fill out this Critical Reading Form and post here.
Resource:
Stanley, Phiona. 2020. “Unlikely Hikers? Activism, Instagram, and the Queer Mobilities of Fat Hikers, Women Hiking Alone, and Hikers of Colour.” Mobilities 15 (2): 241–56. doi:10.1080/17450101.2019.1696038. 

	 
	Indigenous Experiences and Knowledges  

	2/6
	READING 
Wesley-Esquimaux, Cynthia C. 2009 “Trauma to Resilience: Notes on Decolonization.” Pp 13-23 in Restoring the Balance: First Nations Women, Community, and Culture by Gail Guthrie Valaskakis, Madeleine Dion Stout, and Éric Guimond. (excerpt, just read these pages)
Smith, Linda Tuhiwai. 2008. “Research Through Imperial Eyes.” Pp 58-67 in Just Methods: An Interdisciplinary Feminist Reader, edited by Alison Jagger. Boulder: Paradigm Publishers.
ASSIGNMENT
Discussion Question (post response on Canvas before class):
1. Choose a quote from each reading that you think is critical to the reading's argument. Explain why each quote is important.
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	2/9
	READING 
Baldy, Cutcha Risling. 2018. Chapter 1, “Hupa People–With Them–It Stays, There is Hupa Tradition: Oral Narratives and Native Feminisms” Pp 28-50 in We are Dancing for You: Native Feminisms and the Revitalization of Women’s Coming-of-Age Ceremonies. Seattle: University of Washington Press.
Warrior Women (1 hr) Trigger Warning: discussion of rape
ASSIGNMENT
Essay Exam Draft, perspectives 1-2
Discussion Question (post response on Canvas before class):
1. What do the reading and film teach about the relationship between gender and the environment?

	2/11
	READING
Allen, Paula Gunn. 2008. “Kochinnenako in Academe: Three Approaches to Interpreting a Keres Indian Tale.” Pp 21-33 in Just Methods: An Interdisciplinary Feminist Reader, edited by Alison Jagger. Boulder: Paradigm Publishers.
ASSIGNMENT
Discussion Questions (post response on Canvas before class):
1. What is the take away from each interpretation that Allen highlights? In other words, what impression of gender relations does each interpretation provide?
2. How does Allen's article connect with Adichie's The Danger of a Single Story?

	2/13
	READING 
Whitehead, Joshua. 2023. Indigiqueerness : A Conversation about Storytelling. Athabasca University Press. Pg 16-19. ProQuest Ebook Central, http://ebookcentral.proquest.com/lib/csbsju/detail.action?docID=30500452. [link]
simpson, jaye. “The Ark of the Turtle’s Back.” 2020. Pp 61-76 in Love after the End: An Anthology of Two-Spirit and Indigiqueer Speculative Fiction, edited by Joshua Whitehead. Arsenal Pulp Press. [link]
Pyle, Kai Minosh. “How to Survive the Apocalypse for Native Girls.” 2020. Pp 79-94 in Love after the End: An Anthology of Two-Spirit and Indigiqueer Speculative Fiction, edited by Joshua Whitehead. Arsenal Pulp Press. [link]
ASSIGNMENT
Discussion Questions (post response on Canvas before class):
1. Compare and contrast simpson and Pyle's post-apocalyptic visions. What are similarities and differences?
2. Of these two visions, what is your favorite part and why?
3. Be prepared to discuss this - just make some notes for yourself or have a brief answer to get yourself started during discussion: Say you were writing a chapter on post-apocalypse. When you think about your family and community, what direction might your chapter take?
Recommended:
The rest of Love after the End
Wilson, Diane. The Seed Keeper. (great novel!) and see her talk at CSB and SJU here.
The Fire Keeper's Daughter
Five Indigenous Poets Explore Loss and Love of their Native Lands. NRDC. [link]
“Two-Spirit Kinship” with Kai Minosh Pyle (podcast 39 min)


	5
	 Masculinities

	2/16
	Student led
READING 
McLeod, Carmen. 2016. “Ducks, Dogs, and Men: ‘Natural’ Masculinities in New Zealand Duck Hunting.” Pp 227-243 in Masculinities Under Neoliberalism, edited by Andrea Cornwall, Frank G. Karioris and Nancy Lindisfarne. London: Zed.
Loomis, Erik. 2017. Masculinity, Work, and the Industrial Forest in the US Pacific Northwest. RCC Perspectives, (4), 37-44. 
Kambe, Naoki. 2017. Representing Disaster with Resignation and Nostalgia: Japanese Men's Responses to the 2011 Earthquake. RCC Perspectives, (4), 15-22. 
ASSIGNMENT
Discussion Question (post answer on Canvas before class):
1. What do these readings suggest about how masculinity works at the individual, interactional, and macro level? Please reference each reading in your answer.

	2/18
	Building Sustainable Masculinities
READING 
Hultman, Martin and Paul Pulé. 2018. "Masculine Ecologisation." Pp 37-55 in Ecological Masculinities. London and New York: Routledge. (Ebook)  
Johnson, Alex Carr. 2017. Every Day Like Today: Learning How to Be a Man in Love. RCC Perspectives, (4), 45-50. 
ASSIGNMENT
Discussion Question (post answer on Canvas before class):
1. How does each reading envision sustainable masculinities -- in other words, what does sustainable masculinity look like to each author? Please reference each reading in your answer.
During class
Solutions

	2/20
	Building Sustainable Masculinities
Student led
READING
Norgaard, Kari Marie, Ron Reed, and J. M. Bacon. 2017. “How Environmental Decline Restructures Indigenous Gender Practices: What Happens to Karuk Masculinity When There Are No Fish?” Sociology of Race and Ethnicity 4(1):98-113.
McFarland, Pancho. 2020. "Urban Alternative Masculinity: Men, Land, and Re-Indigenization in Black Chicago's Food Autonomy Movement." Pp 80-92 in Decolonizing Latinx Masculinities. Edited by Arturo J Aldama and Frederick Luis Aldama. University of Arizona Press: Tuscon. (Ebook)
ASSIGNMENT
Discussion Question (post answer on Canvas before class):
1. How does each reading envision sustainable masculinities -- in other words, what does sustainable masculinity look like to each author? Please reference each reading in your answer.

	6
	 

	2/23
	Queer Identities and Experiences
READING 
Steingraber, Sandra. 2019. "Always Knew I Was Adopted: Just Found Out I'm Gay." Terrain.org, July 5.
Amor, Bani. "Queering the Environmental Movement." Earth Island Journal. 
Goldsmith, Leo and Michelle L. Bell, “Queering Environmental Justice: Unequal Environmental Health Burden on the LGBTQ+ Community”
Addae, Adwoa 2018. "Queer Bodies Resist, Queer Bodies Belong, Queer Bodies Protect."
ASSIGNMENT
Discussion Questions (post on Canvas before class):
1. What does queer mean? Draw on the readings for your answer.
2. What solutions to environmental injustices do Goldsmith and Bell offer?
Please come prepared with your ideas on how to categorize all of the masculinities readings (create some sort of schema or typology that shows how they relate to each other).
Resource:  They/Them Film and Panel | One Climber's Story (110 min); For Winter (queer climate scientist drilling to record depths)
See Gaard's 2022 response to Goldsmith and Bell, suggesting more attention to gender, age, ability, and species.

	2/25
	Queer Climate Justice and Activism
Reading TBA
Gaard, Greta. 2019. “Out of the Closet and into the Climate.” In Climate Futures: Re-Imagining Global Climate Justice, edited by Kum-Kum Bhavnani, John Foran, Priya A. Kurian, and Debashish Munshi. London: Zed.
Feng, Jeff L. 2024. "Framing Queer Climate Justice." PS: Political Science & Politics 57, no. 4 (2024): 529–39. https://doi.org/10.1017/S1049096524000350. 
Cohen, Ilana. 2020. "Across America, Activists Work at the Confluence of LGBTQ Rights and Climate Justice"
ASSIGNMENT
Discussion Questions (post on Canvas before class):
· Why is the queer community vulnerable to climate change and particularly well equipped to create resilience and solutions in the face of climate change?
Resource (a short reading to share with friends):
Skok, Phoebe. "Climate Justice Is Queer Liberation Is Climate Justice"
Organizations of interest
Queer Ecojustice Project
The Venture Out Project
Queer Nature

	2/27
	Queer Ecology: History
Mortimor-Sandilands. 2005. "Unnatural Passions?: Notes toward a Queer Ecology." (PDF)
ASSIGNMENT
Discussion Questions (post on Canvas before class):
· How did sexuality shape, and how was it shaped by, urban and rural spaces?
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	3/2
	Queer Space
Pavka, Even. 2020. "What Do We Mean By Queer Space?" Azure.
O'Connell, Kit. 2017. "Creating an LGBTQIA Safe Space in Rural America"
Feng, Jeff. 2021. "The Queer-Led Groups Modeling a New Form of Land Access"
In class, we'll watch Stalled! (3 min) and think about how it removes binaries, physically and metaphorically. We' also watch A Gay Farmer on Love, Isolation, and Disrupting the Meat Industry in Australia (22 min).
ASSIGNMENT
Discussion Questions (post on Canvas before class):
· What are the connections between Mortimor-Sandilands' essay and the three readings for today?
Resources:
Smith 2019. "Food Justice and Intersectional Agriculture"

	3/4
	Beyond Humans: Queer Ecology Lessons
READING
Johnson, Alex Carr. 2011. How to Queer Ecology: One Goose at a Time. Orion Magazine. (PDF)
Sturgeon, Noël. 2009. “Penguin Family Values: The Nature of Planetary Environmental Reproductive Justice.” Pp. 120-148 in Environmentalism in Popular Culture. Tucson: University of Arizona Press.
Maxwell, Lida. 2025. "Heteronormativity is a Climate Issue." Pp 119-131 in Rachel Carson and the Power of Queer Love. Stanford: Standford University Press.
ASSIGNMENT
Discussion Questions (post on Canvas before class):
· For Johnson, what does it mean to queer ecology?
· What is Sturgeon's message about family forms?
· Why is heteronormativity a climate issue, according to Maxwell?

	3/6
	Work on Essay Exam - no class meeting
Essay Exam Draft, perspectives 3-4, 5 pm
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	3/9
	Ecofeminism
READING 
Gaard, Greta. 2018. "Feminism and Environmental Justice"
Grosse, Corrie. 2018. “Ecofeminism and Climate Justice.” Pp 185-203 in Nevertheless They Persisted: Feminisms and Continued Resistance in the U.S. Women's Movement, edited by Jo Reger. New York: Routledge.
ASSIGNMENT
Discussion Questions (post on Canvas before class):
· What is ecofeminism?
· What can ecofeminists learn from Standing Rock?
For reference (please look at after you answer your discussion posts) ecofeminism definitions
Recommended (not required):
Radical Futures Roundtable: Young Climate Feminists in Conversation. 2020 (1 hr 21 min).
Gaard, Greta. 2011. “Ecofeminism Revisited: Rejecting Essentialism and Re-Placing Species in a Material Feminist Environmentalism.” Feminist Formations. 23(2):26-53. 
Gaard, Greta. 2015. “Ecofeminism and Climate Change.” Women’s Studies International Forum 49(0):20-33
Bong, Sharon. 2017. Not Only for the Sake of Man: Asian Feminist Theological Responses to Laudato Si’ (pp. 81-96) in Planetary Solidarity (ebook).

	3/11
	Ecofeminism on the Ground: Puerto Rico
Lloréns, Hilda. 2021. Making Livable Worlds: Afro-Puerto Rican Women Building Environmental Justice. Seattle: University of Washington Press. selections below
· Ch 3: 89 (first bold heading) - first paragraph of 92; 98-123
· Ch 4: 124-136
ASSIGNMENT
Discussion Questions (post on Canvas before class):
· What are the gendered consequences of Hurricane María?
In class, we'll watch After Maria (Netflix)
Resource: Oxfam 2018 The Weight of Water

	3/13
	Work on Essay Exam - no class meeting
Make good progress on your final perspectives essays. MANDATORY that you compile all of your notes for these final perspectives so you don't forget over break. When you come back, you should be able to add the readings from 3/24, revise, and be done!

	9
	Spring Break
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	3/23
	Ecofeminism on the Ground: Berta Cáceres, Honduras
Curiel, Ochy, Bruna Barros, and Jess Oliveira. 2021. “Berta Cáceres and Decolonial Feminism.” Women’s Studies Quarterly 49: 64–81. https://www.jstor.org/stable/27083251.
ASSIGNMENT
Discussion Questions (post on Canvas before class):
Take good notes on your reading and post them – be sure you are able to explain the take away of each bolded section in the reading.
Recommended:
· Berta Didn't Die, She Multiplied
· 2021. Murders of environment and land defenders hit record high
· Berta Cáceres, Goldman Prize Winner

	3/25
	KEY ISSUES AND DEBATES
Neoliberalism
Our discussion today will provide context for our film for Friday. We will also go over the solutions story project and form groups.
READING
Fremstad and Paul. 2022. "Neoliberalism and Climate Change: How the Free-Market Myth has Prevented Climate Action."
Discussion Questions (post on Canvas before class):
· What are the core components of neoliberalism?
· How is neoliberalism damaging for people and planet?
Recommended (not required)
· Feminist Action Nexus. 2024. "Toward Economic and Climate Justice: A Feminist Analysis of Critical Trends." (website)
· Friends of the Earth. 2021. The hidden flows of finance to fossil fuels: World Bank and IMF edition.
· 2021. Confronting neoliberalism with feminist climate justice
· Murrey and Mollett. 2023. "Extraction is not a metaphor: Decolonial and Black Geographies against the gendered and embodied violence of extractive logics" Transactions of the Institute of British Geographers. (PDF)

	3/27
	Solidarity 
No Class Meeting - complete the reading and watch the film
Reading: HIV and AIDS 101 
Film: Pride (2 hr film, free here or on Amazon). This is a fabulous example of a solutions story -- a creative depiction of the kind of positive change needed to challenge social and environmental injustice. 
Due: Essay Exam
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	3/30
	Film Discussion and Solutions Story Time
Today, we will discuss the film. Then, we'll go over our group strengths assessment and discuss project ideas. During class, try to agree on a general topic. Then, make a plan to meet once with your partner outside of class to explore specifics and write a proposal by next week. When you know what specific organization you plan to research, run it by me.
We may have a librarian show you examples of Zine-like publications.
READING
To prepare for story assignment, browse the following:
· List of U.S. based environmental justice, equity, diversity, and inclusion organizations 
· Look over Resources page on Canvas
· Based on these resources and, potentially, some web browsing, come with a few concrete ideas for what you'd enjoy looking at for for the final project
ASSIGNMENT
Bring some ideas for your solutions story
Discussion Questions (post on Canvas before class):
· If we treat the film as a solution story, what solution(s) does it propose?
· In what ways does the film illustrate points from Gaard's argument in "Out of the Closets and into the Climate"?

	4/1
	Population
READING
Detraz. 2017. “Too Many People? Gender and Population Debates.” Pp 69-93. (Ebook)
Choose 1 of these to read:
· Samuel, Sigal. 2021. "A Climate Scientist Explains Why It's Still Okay to Have Kids" Vox, April 29. url
· Westervelt, Amy. 2020. "Mothering in an Age of Extinction." Pp 249-254 in All We Can Save.
ASSIGNMENT
Discussion Questions (post on Canvas before class):
· Reducing population is a common argument posed by people who want to conserve the environment. What doe Detraz suggest about the overpopulation argument?
· How did Sigal or Westervelt's article make you feel?
Resources
Sasser, Jade. 2024. Climate Anxiety and the Kid Question. University of California Press. (ebook) Ch 1 and 2
The Zero Footprint Baby: How to Save the Planet While Raising a Healthy Baby 
Schneider-Mayerson, Matthew. 2021. "The Environmental Politics of Reproductive Choices in The Age of Climate Change." Environmental Politics.
Film Resources
We'll watch in class: Something Like a War, Part 1 (start 4:45), Part 2 (through 8 min) *Trigger Warning: graphic scenes of sterilization.
No Más Bebés

	4/3
	Easter Break
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	4/6
	Easter Break

	4/8
	Health
READING 
Gaard, Greta. 2013. “Toward a Feminist Postcolonial Milk Studies.” American Quarterly 65(3):595-618. 
Morin, Brandi. Pipelines, man camps and murdered Indigenous women in Canada. 2020. Aljazeera, May 5. image discussed in article. *Trigger Warning: testimonials about suicide and sexual violence.
MN Dept of Public Safety Missing and Murdered Indigenous Relatives Office and Wilder Research. 2023. Report Executive Summary (pages 1-9 only). *Trigger Warning: information about extreme rates of violence against Native women, girls, and relatives. [URL]
ASSIGNMENT
Discussion Questions (post on Canvas before class):
· What is the most surprising thing you read in Gaard’s article? Why is it surprising? This can be something you agreed or did not agree with. 
· Is Gaard's article an example of ecofeminist thought? Explain why or why not.
· How is energy extraction related to violence against Indigenous women? 
Film Resources
MN MMIW testimonies (1-1:50; 15:06-20:45) *Trigger Warning: testimonials about rape and death.
Lois Gibbs

	4/10
	Health
READING
Voyles, Traci Brynne. 2015. “Hot Spots: Justice, Power, and Gender in the Radioactive Present. Pp 117-150 in Wastelanding: Legacies of Uranium Mining in Navajo Country. Minneapolis: University of MN Press.
ASSIGNMENT
Discussion Question (post on Canvas before class):
· How is nuclearism gendered? Provide three examples
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	4/13
	Work
READING 
Rolston, Jessica. 2014. “Tomboys and Softies.” Pp 115-145 in Mining Coal and Undermining Gender: Rhythms of Work and Family in the American West. Rutgers University Press. Ebook
ASSIGNMENT
Discussion Questions (post on Canvas before class):
· What does “tomboy” and “softie” mean for coal miners in Wyoming?
· Why does Rolston think these gender identities are important?
Film Resource: North Country (126 min; iron mining and sexual harassment in MN, SJU 2496)
Due: Story proposal 

	4/15
	Popular Culture - No Class Meeting - Use class time to watch your film and write your analysis.
READING
Sturgeon, Noël. 2004. “The Power is Yours, Planeteers!” Race, Gender, and Sexuality in Children’s Environmental Popular Culture.” Pp. 262-276 in New Perspectives on Environmental Justice: Gender, Sexuality, and Activism, edited by Rachel Stein. New Brunswick: Rutgers University Press. Ebook
One of these films: Mad Max: Fury Road, Avatar, Princess Mononoke, Moana, Moana II, or Frozen II. While you watch, take notes on gender, intersectionality, environment, and ecofeminism. If you choose one that you've seen before, watch it fresh. Use the Sturgeon article as a model for the things to pay attention to. 
Justwatch tells you which streaming services have these films. The library has DVDs of all but Frozen and Moana II. Mad Max: Alcuin DVD 6597; Avatar: Clemens DVD PN1995.9.S26 C35 2010; Princess Mononoke: Alcuin DVD 48; Moana: Clemens DVD PN1997.2 .M63 2017. You can rent an external DVD drive from the library.
Interviewing tips (my tips for how to conduct an interview for your solutions story)
ASSIGNMENT
For your film, take notes about gender, intersectionality, environment, and ecofeminist themes that arise. Write a 1.5 double space page analysis of the film, describing what the film communicates about gender and environment (all the better if you can talk about ecofeminism and other concepts too) and what the implications are. Your analysis should include at least one connection to Sturgeon's article. Post here before our next class.

	4/17
	Popular Culture
Today we will discuss the reading by Sturgeon, the film you chose, and your popular culture essay.
ASSIGNMENT
Popular Culture Essay
Email to 3 Interviewees for final project
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	4/20
	Workday in class on Solutions Story

	4/22
	A Feminist Lens on Climate Crisis
Happy Earth Day!
READING
Seager, Joni. 2009. “Death by Degrees: Taking a Feminist Hard Look at the 2° Climate Policy.” KVINDER, KØN & FORSKNING 3(4):11-21.
Alaimo, Stacy. 2009. "Insurgent Vulnerability and the Carbon Footprint of Gender." KVINDER, KØN & FORSKNING 3(4):22-35.
Schulte, Cara. 2020. People with Disabilities Needed in Fight Against Climate Change. Human Rights Watch.
Office of High Commissioner for Human Rights. 2020. "Climate change and the rights of people with disabilities."
ASSIGNMENT
Discussion Questions (post on Canvas before class):
· According to Seager, what's wrong with the idea of 2 degrees?
· How are Seager, Alaimo, and the authors of the disability and climate change articles applying a feminist lens to climate crisis?  In other words, what aspects of a feminist perspective does each author emphasize to motivate or support their arguments or the importance of their topic?
Resource:
Hands on - Women, Climate, Change (48 min)
UN Women. 2023. Feminist Climate Justice: A Framework for Action. [pdf] [url] Checkout the dimensions and principles of feminist CJ on page 12.

	4/24
	Climate Change and Masculinities
Today we will complete our group process evaluations in class.
READING
Vinyeta, Kirsten, Kyle Powys Whyte, and Kathy Lynn. 2016. Indigenous Masculinities in a Changing Climate: Vulnerability and Resilience in the United States. In Men, Masculinities and Disaster. Edited by Elaine Enarson and Bob Pease. Routledge.
Fleming, Jim. 2017. Excuse Us, While We Fix the Sky: WEIRD Supermen and Climate Engineering. RCC Perspectives, (4), 23-28. Retrieved from http://www.jstor.org/stable/26241451
Gonda, Noémi. 2017. "Rural Masculinities in Tension: Barriers to Climate Change Adaptation in Nicaragua." RCC Perspectives, no. 4: 69-76. http://www.jstor.org/stable/26241457.
Chan, Jody, and Curnow, Joe. 2017. Taking Up Space: Men, Masculinity, and the Student Climate Movement. RCC Perspectives, (4), 77-86. Retrieved from http://www.jstor.org/stable/26241458
In class: Masculinities and climate change questions
ASSIGNMENT 
Discussion Question (post on Canvas before class):
1. Identify and explain what you see as the most important point for each article.
Further Reading
Men Engage Alliance. Men, Masculinities & Climate Change: A Discussion Paper.
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	4/27
	Solutions
Artivism
In class, we will watch: From One Island to Another (6 min)
READING
2017. Rising Currents Stronger Movements. (PDF) 
ASSIGNMENT
Discussion Questions (post on Canvas before class):
Check out the artwork of Mona Caron or Ricardo Levins Morales. In your post, describe how the author uses art for social change and see if you can find gender & environment connections in their work. Paste an image of their art that you find particularly powerful in the discussion and explain why you like it.
Recommended
350.org How to Make Art
Human Impacts Institute Indigenous Climate Leaders from the Global South
350.org Racial Justice Climate Justice Art Kit
2019. Black Freedom Beyond Borders: Re-Imagining Gender in Wakanda.
An Interview with David Solnit 2005

	4/29
	Frameworks
Today we will complete our group process evaluations in class.
Background: The Build Back Better Act was proposed and failed in fall 2021. The Infrastructure Investment and Jobs Act passed in fall 2021 and in 2022, the Inflation Reduction Act passed, which included some elements of the Build Back Better bill (but not the social safety net elements).  In class, we will be doing some drawing to unpack these readings.
READING
Feminist Green New Deal Principles and Policy Screening Guide. 2021. (10 pages)
Care and Climate: Understanding the Policy Intersections. 2021. (25 pages)
ASSIGNMENT
Discussion Questions (post on Canvas before class):
· Why are these readings important for our current moment in the United States?
· The Care and Climate (2021) report makes four major arguments about the intersection of care jobs and climate crisis. What are these four arguments?
Resources:
· Feminist GND for the US
· WEDO. 2020. Global Feminist Frameworks for Climate Justice.
· COP 26 Press Conference: Accelerating a Feminist Green New Deal.

	5/1
	 TBA - Current Moment
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	5/4
	Solutions Stories
READING 
Review Grading Rubric
Post visuals for story 15 min before class begins on the day you present.
By midnight, post a constructive and positive comment for each group in Discussions (no need to post anything under your own discussion).
Presentation 1: 
Presentation 2: 
Presentation 3: 
We'll do our course survey in class.

	5/6
	Solutions Stories
READING
Review Grading Rubric
Post visuals for story 15 min before class begins on the day you present.
By midnight, post a constructive and positive comment for each group in Discussions (no need to post anything under your own discussion).
Presentation 1: 
Presentation 2: 
Presentation 3: 
Presentation 4: 

	5/8
	Solutions Stories
READING
Review Grading Rubric
Post visuals for story 15 min before class begins on the day you present.
By midnight, post a constructive and positive comment for each group in Discussions (no need to post anything under your own discussion).
Presentation 1: 
Presentation 2: 
Presentation 3: 
Presentation 4:

	Tue 5/12, 5:30 pm
	Due: Zine and self/peer evaluation 
Be sure to review other students' comments on your presentation (in Discussions) to see if there is anything you should incorporate into the written part of your story + you may get some useful tips for next time you do a presentation in another class.
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