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Professor Corrie Grosse
Office: Peter Engel 253 (SJU)		
Email: cgrosse001@csbsju.edu
Office Phone: 320-363-2552
Office Hours: Wednesdays, 10:30-11:00 am and by appointment. Please drop by or schedule an appointment during this time, or let me know when you are available. 

Course Description
This course explores the links between gender, women, and environments, with an emphasis on the interconnections between environments and the workings of power that shape gender-based inequality, resistance, and strategies for social change. Through reading, discussion, documentary films, and research projects, we will explore how gender inequalities and norms of femininity and masculinity shape and are shaped by environments. The course will focus on local (U.S.) and global contexts, covering topics such as ecofeminism; intersectionality; environmental and climate justice; climate change; women’s leadership in the environmental movement and community resilience; development; gendered perceptions of environmental risk; queer perspectives on environmental issues; how gendered divisions of labor (particularly care of children and elderly) affect environmental experiences; sustainable agriculture and redistribution of global resources; the effects of globalization and militarism on women and the environment; social constructions of gender and science; and the relationship between gender and environmental policy-making, inequalities, and health. http://www.wedo.org/wp-content/uploads/p 1

Learning Goals
This course will enable students to:
1. Explain the interconnections of gender (always understood in and through relation to other identities)[footnoteRef:1] and environment. [1:  As McClintock (1995:5) writes in Imperial Leather, “race, gender and class are not distinct realms of experience, existing in splendid isolation from each other; nor can they be simply yoked together retrospectively ... they come into existence in and through relation to each other––if in contradictory and conflictual ways”] 

2. Make critical social science arguments about the connections between gender and environment, supported by evidence appropriate to an advanced level.
3. Evaluate how social, economic, environmental, political, and cultural systems, in specific contexts, shape the intersection of gender and environmental (in)equality.
4. Recommend, in accessible terms, the most sustainable pathways for realizing the twin goals of gender justice and environmental justice.
CSBSJU has the following goals for this Cultural and Social Difference Systems (CSDS) course:
· Analyze how historical and/or contemporary constructions of gender and race and/or ethnicity shape and are shaped by cultural systems of power and intersecting identities. 
· Identify different ideas of what the common good is, including the varied ways in which the common good has been and might be pursued across time, place, and context. Understand the complexities of moral life and moral responsibilities on an individual and civic level. 
· Reflect on the weaknesses and strengths of your intellectual abilities and dispositions, effectiveness of your problem solving processes, and efficiencies of your learning strategies. 
Course preparation: ENVR 150 or GEND 101 recommended for background
Required Text: all readings will be posted on Canvas.

EXPECTATIONS

Attend Class: I expect multiple contributions from you during each class period. Please provide appropriate documentation for excused absences in advance. If it is difficult for you to speak in class, meet with me during week one so we can devise a plan to help you improve. In general, in person attendance is required. If you have a short term illness, family emergency, or college sponsored event, it may be possible for you to engage in remote learning – please talk to me and review CSBSJU policy. 

Be Prepared: Please come to class ready to participate (converse, inspire, teach, learn, question, take notes)—having read and carefully thought about the assigned readings. Readings and assignments should be pulled up on your computer before class begins. 

Create a Respectful Environment: Our course should reflect a critical engagement with the course material and with each other that privileges openness, respect, thoughtfulness, and constructive feedback. In our community of learners (that includes me!), please act and speak in a respectful manner towards everyone.

Be Engaged: Please give all speakers (including those in films) your undivided attention. If you bring a laptop or tablet, please ensure that it is used only for taking notes or referring to readings.

Take Space, Make Space: If you tend to talk a lot, make space to let others speak. If you tend to not talk a lot, take space and share your ideas. We will use discussion hand signals to facilitate this.

Practice Antiracism: An antiracist is “one who is supporting an antiracist policy through their actions or expressing an antiracist idea” (14). “An antiracist policy is any measure that produces or sustains racial equity between racial groups.” (18) “Racial equity is when two or more racial groups are standing on a relatively equal footing.” For example, racial equity would be when the percentage of Black, Latinx, and White families owning their own home is about the same, versus the 41, 45, and 71 percent, respectively, that it is (18). “An antiracist idea is any idea that suggests the racial groups are equals in all their apparent differences—that there is nothing right or wrong with any racial group. Antiracist ideas argue that racist policies are the cause of racial inequities” (20). Source: Ibram X. Kendi’s 2019 How to Be an Antiracist. Our campus is committed to antiracism – read the faculty, student, and administration statements on this here. In this class, you can be an anti-racist in the role play by advocating for anti-racist climate policies.
Part of being an antiracist is to avoid microaggressions and to name them when they occur. Microaggressions are intentional or unintentional words, behaviors, or aspects of an environment that communicate negative insults toward people of color. Saying 1) “we are all one race: the human race,” 2) “I don’t see color,” and 3) “everyone can succeed in society if they work hard enough” are examples. 1) signals that a person of color’s experience is no different from the experience of people of other races, 2) fails to acknowledge the race of a person of color, and 3) signals that inequitable outcomes for people of color result from laziness. We should instead welcome the difference that our unique identities provide and recognize how race affects people’s lived experience. Microaggressions build up over time to negatively affect people’s physical and mental health. In this class, we agree to name microaggressions and together, articulate why they are harmful and how to begin to repair the damage they cause. One way to name them is to ask: “What do you mean by that?” See Washington et al. 2020 for more examples and an expanded definition and Limborg 2020 for conversational tips.

Work to Become a Better Writer: Learning how to write well is one of the best things you can do in college! It will help you tremendously in the future. Therefore, I expect all writing to be well organized, well crafted, and free of typos. Consider purchasing The Elements of Style by Strunk and White, a tiny book with lots of tips on how to write well. I’ve posted some key excerpts on the Canvas Resources page.

ASSIGNMENTS

Assignments are due on Canvas before class begins, unless otherwise noted.

Participation
 
Participation is composed of engagement in in-class discussion and online answers to discussion questions. 

This is a reading intensive upper division course that requires complete participation from each student. Our class time will primarily be spent discussing the readings and sharing ideas we each have about them-–how they connect to our lives, our fellow beings, and our home.

I want you to focus on the readings. Assignments will help you do this. Set aside a lot of time, read them carefully, take notes, and answer the questions I have posed thoughtfully and thoroughly. Come prepared to: explain their arguments, ask questions about them, spark discussion with your classmates, and connect them to other readings and topics. If, in each class period, I can consistently count on you to make multiple insightful comments that demonstrate critical engagement with the reading, and submit similarly high-quality answers to discussion questions, you will earn an A for excellence.

I am aware that it is hard for some folks to speak in class. If this describes you, I am sympathetic, but require that you use this class to practice learning how to overcome barriers you face. In your life beyond school, discussion skills are important. Meet with me during week 1 to make a plan for success.

Take-home Essay Exam 

A bunch of people walk into a bar … no, let’s say a presidential debate. Among the speakers 1) a person who identifies with a non-binary gender identity, 2) a scholar focused on representation, 3) an indigenous scholar who focuses on storytelling, 4) a masculinities scholar, 5) a queer theorist, 6) and an ecofeminist. The moderator poses the question: What is the relationship between gender and environment? Because these folks want to be president, they have very polished, concise, and evidence-based answers prepared.
Draw on the readings from each of the respective class segments to answer this question from each speaker’s perspective. You should be creative. Make the reader laugh, smile, feel sad and enjoy your paper. You should be rigorous in demonstrating your command of the key theories, concepts, and arguments from each perspective. Convince the reader that you can articulate how different gendered perspectives, which always intersect with other identities, shape how people interact with the environment on a personal, interactional, and institutional level. In this essay, environment means the physical environment, where we live, work, and play. You must cite every required reading (see below) for these perspectives. Write one page per perspective for a total of 6-8 pages (double spaced), excluding references. Sources must be cited appropriately and consistently in the reference style of your discipline. If you are Environmental Studies major, use Chicago Notes and Bibliography Style. This means you will need to adjust formatting of the references listed in the syllabus.

This essay is meant to hold you accountable to deep engagement with the ideas in the readings. You will want to start working on it right away. I suggest chipping away at the essay, writing one page of the essay a few days after we complete each relevant section of class (see headers in syllabus). This paper will hone your skills in planning ahead, synthesizing sources, explaining theories, and using evidence to make an argument. When I ask you to cite many sources in one page, I am asking you to synthesize—understand how arguments from multiple sources support overarching ideas—not to necessarily include quotes from each reading. Look at any academic journal article and you will see instances where one sentence references 3 or more texts. For example, here’s a sentence in an academic article I wrote:

On the ground, women are the majority of grassroots activists in the environmental justice movement (Seager 1996; Stein 2004), leading struggles against infrastructures and practices that perpetuate climate change (Bell and Braun 2010; Foytlin et al. 2014; Grosse 2017; Thomas-Muller 2014; Whyte 2017).

Readings to cite: 

There is some flexibility here if you would like to cite something in a category different from below, or if you’d like to cite something in multiple categories.
	1 – Beyond the Binary
Fausto-Sterling
Kralick
“Gonads” podcast
Calma

	2 – Representation
Martin
Hu
Adichie film

	3 – Indigenous 
Wesley-Esquimaux
Smith
Baldy
Warrior Women film
Allen


	4 – Masculinities
Aldama and Aldama
McLeod
Loomis
Kambe
Hultman and Pulé
Johnson
Norgaard, Bacon, and Reed
McFarland

	5 – Queer Theory
Steingraber
Addae 
Gaard
Amor
Johnson
Sturgeon
Fire and Flood
	6 – Ecofeminism
Grosse
Radical Futures Roundtable video
Ecofeminism and Queer Ecology podcast


	An excellent paper will likely cite some of these as well: Enloe, Hooks, Crenshaw, The Mask You Live In film



Solution Story: Creating the Common Good

The goal of this assignment is to tell us a story about a solution – what can we do or what is already being done to advance feminist environmental/climate justice? The story you tell should attend to gender, intersectionality, and environment (where we live, work, and play). An excellent story will illuminate many concepts from class. Throughout the class, pay attention to the readings and films we watch. They will mention examples, people, and organizations that you could then dig deeper into. For your story, you should consult at least 10 outside sources, make connections to at least 5 concepts from class, and interview someone with expertise on the story. The story will include:

A 6-10 minute oral story performance that utilizes visual aids such as a power point, Canva, or Prezi; additional artistic performances of some kind (music, dance); or a work of art. A group may decide to make a video instead of presenting. The more creativity the better (and it is a large part of the grade)!

A set of written outreach materials:

1. a polished one-page word document of bullet points about the solution (see template, single spaced with one space between headers)
2. a list of the 5 concepts from class that apply to your story with two sentence summaries of how they connect to the story.
3. a paragraph about your interviewee that summarizes their insights and includes at least one direct quote from the interviewee
4. a list of references, titled “Where to Learn More” where you include the titles and years of each of our 10+ sources, in parentheses, with the URL hyperlinked to the entry (see template, single spaced with one space between each reference). It should include your interviewee with a couple of sentences about them. In other words, you are not using conventional academic reference format.
5. a one paragraph summary of the solution to post on a case studies website with the three most important references from your list (see template, single spaced)

A 4-page double-spaced essay that reflects on:
· The challenges you encountered while doing this project
· What you want to learn more about after learning and sharing this story
· How the course themes related to the process of choosing, making, and performing the story
· What the solution teaches us about the complexities of moral life and moral responsibilities on an individual and civic level. In other words, how does it fit into our notions of what is ethical or moral and how we put those notions into practice? For example, if a group is focusing on the peasant farming organization, La Via Campesina, they may answer this question by explaining how their research motivates them to eat seasonally, organically, and locally, but how that may not be feasible with their economic situation as college students. Instead, in the short term, they may be able to use their privilege of education to lobby for more awareness and policies that support small farmers.

You may choose to tell a story about:
· a community that is doing this work (e.g. a case study, historical or contemporary)
· an organization that is doing this work
· if your story doesn’t fit into these, please run it by me

Your story may include information about a legislative bill, legal case, social movement, and/or cultural practice.

Your story must offer concrete tips for classmates about what they can do to support your solution. This may be directly supporting the solution, or applying the lessons from the solution to their own lives/student orgs/careers.

Let’s end on a positive note!



Summary of Percentages
	Assignments
	Percentage

	Participation 
	50 %

	Discussion Questions
	

	Engagement in Discussion 
	

	Take-home Essay Exam
	30%

	Solutions Story
	20%



Grades will be calculated on a percentage basis, using the following cut off points:
A= 92.5% to 100% 			BC= 77.5% to 82.4%			D= 59.5% to 67.4%
AB= 87.5% 92.4% 			C= 72.5% to 77.4%			F= <59.4% 
B= 82.5% to 87.4%			CD= 67.5% to 72.4%

If you do not need this course for your major and wish to take it for S/U (satisfactory/unsatisfactory), please talk to me. See CSBSJU’s policy here.

Formatting

All written work should be double spaced, size 12, Times New Roman font, one-inch margins, double-sided, and should appropriately cite sources using the style of your discipline. Environmental studies majors should use Chicago Notes and Bibliography (NB) style. Students in other majors may use the preferred citation style of their discipline. References do not count in assignment page limits. 
· Visit The Chicago Manual of Style for instructions on Chicago Notes and Bibliography (NB) style.
· The Owl at Purdue is a great resource for all citation styles.
· Use EndNote to format your citations and insert them in your papers. Practice with this software now will help you tremendously in the future. Environmental Studies Librarian Jonathan Carlson can help you set it up.

Librarians Can Help!

I encourage you to use the CSB/SJU Libraries’ resources and services throughout this course. You can schedule a meeting with the Gender Studies librarian Sarah Gewirtz or schedule a meeting with the Environmental Studies librarian Jonathan Carlson. They can help you refine your solutions topic, locate useful articles and books, and evaluate resources. A gender studies research guide is available here; the environmental studies research guide is here. 

Late Policy

I recognize that you all lead complex lives. You may request an extension on an assignment at least one day in advance of the due date. In your request, propose a time by which you will turn it in. When we agree on a due date, post a comment for the assignment on Canvas noting the extension date. The goal of this policy is to help you learn how to plan ahead and organize your time, a skill that you must master in college. If you do not request an extension and do not communicate with me within 48 hours of the due date, I will not accept the work. Please don’t lose credit this way! I reserve the right to not accept late work or grant extensions if a student abuses this policy. You must be prepared to discuss the assignment in class even if you have an extension.

Communication

Please come to my office hours with questions or concerns regarding the course, assignments, environmental studies, or our collective future. I’m here to help, so contact me sooner rather than later if you are struggling with any aspect of the course. I will respond to emails within 24 hours Monday through Friday. Students should not expect an email response during weekends or holidays. Please reserve email communication for scheduling appointments. Please check your email and Canvas regularly to ensure smooth and timely communication. All course materials and assignments will be posted on Canvas. If you need assistance in managing your email check with IT services—it’s easy to filter off email from your instructors to a separate folder, mark it in color, or otherwise make it stand out among all the things that fill your inbox.

Help Each Other!

In line with feminist pedagogy that uplifts how we all learn a lot from each other, please draw on your classmates as a resource (space provided below for two people’s contact information). Please contact your classmates with questions about the course (if you miss a class or have a question about concepts or assignments). Set up a study group for the essay exam!


Classmate 1____________________________Classmate 2_______________________________


IMPORTANT MESSAGES FROM CSBSJU

1) Food and Housing Security. If you are facing any challenges securing food or housing, and believe this may affect your performance in the class, please contact the Dean of Students, Jody Terhaar, for support. If you do not feel comfortable contacting the Dean, please talk to me so I help guide you to available resources. 
2) Accessibility Support Services. This course welcomes and accommodates all interested students. Students with disabilities who require accommodations to fully participate in course activities or meet course requirements should speak to the Student Accessibility Services, as well as me. For information contact Student Accessibility Services, CSB Henrita Academic Building 105 at 320-363-5245, sas@csbsju.edu, or visit http://www.csbsju.edu/student-accessibility-services.
3) Managing Stress/Supporting Distressed Students. Stress, anxiety, relationships, depression, and cultural differences can interfere with your ability to succeed and thrive. For helpful resources and confidential appointments, please contact Counseling and Health at 320-363-5605 (CSB, Health Center, Lottie Hall LL) or 320-363-3236 (SJU, PPDC, Mary Hall #10) or visit https://www.csbsju.edu/chp/counseling.
4) Responsible Scholarship. Honesty and integrity in all academic work is essential for a valuable educational experience. CSBSJU’s academic misconduct and plagiarism policy can be found here (http://www.csbsju.edu/academics/2017-2018-catalog/academic-policies-and-regulations/rights/academic-misconduct). It is your responsibility to be familiar with this policy. Academic dishonesty is a serious offense that can result in a failing grade. Follow this easy guideline: If you’re not sure, cite it! If you need help knowing how to cite, don’t hesitate to meet with me in office hours.
5) Academic Support.  For general academic support visit the Office of Academic Advising early and often. You can meet with an advisor, get help with study skills, and learn about the resources available to you. https://www.csbsju.edu/academic-advising
6) Writing Support. Visit the Writing Center early and often. You can schedule an appointment online. https://www.csbsju.edu/writing-center.
7) First Generation Student Support. Find a great list of resources on navigating college here: https://www.csbsju.edu/first-generation.
8) Transformative Inclusion: “Inclusion requires a transformative, instead of a merely additive, process wherein our community is necessarily reformed and enriched through deep engagement among all members. Thus, true inclusion is not an end goal, but an ongoing process as we engage continually in becoming an inclusive community.” Please further transformative inclusion by participating in Becoming Community events https://www.csbsju.edu/becoming-community and abiding by CSBSJU’s Title IX policy prohibiting discrimination and harassment https://www.csbsju.edu/joint-student-development/title-ix, including CSBSJU’s Sexual Misconduct Policy https://www.csbsju.edu/human-rights/sexual-misconduct/sexual-misconduct-policy.
Acknowledgements: I thank the teachers who have informed my teaching, this course, and whose material and ideas I have borrowed in this syllabus, especially Sarah-Jane Pinkerton.

COURSE SCHEDULE

Note: I intend to follow the given schedule but reserve the right to make changes as the course progresses. Changes will be announced in class. It is your responsibility to get this information from a classmate if you are absent.
	 
	CONCEPTS AND WAYS OF KNOWING

	W 1
	 

	8/30
	Introductions
READING
Our Syllabus

	9/1
	Gender
Today, we will discuss our learning strategies.
READING
Gottleib, Iris. 2019. Pp 11-33 in Seeing Gender. San Francisco: Chronicle Books. (lots of pictures!)
National Center for Transgender Equality. 2018. Understanding Non-Binary People: How to Be Respectful and Supportive
CSB/SJU transgender policy and FAQs
Anti-Racist plans for action: developed by the CSB/SJU Student Senates, CSB/SJU faculty, for CSB/SJU alumnae/i , and by the CSB/SJU presidents.
ASSIGNMENT
Discussion Questions (post response on Canvas before class):
1. How did you become gendered? In other words, how did people, institutions, rules, and norms attribute or affirm a certain gender to your body. Start at birth (e.g. was there a gender reveal party for you?) and move up through kids toys, kids clothes, family expectations, school, the media, your major or career aspirations.
2. How have you gendered yourself? This could be how you felt about, confirmed, resisted, or transformed how other people interpreted your gender.
During class (no need to look at in advance)
In class handout on Gender as Structure
Poll during class
Recommended (not required):
Gansen and Martin. 2018. "Becoming Gendered." Pp 83-93 in Handbook of the Sociology of Gender. Springer International Publishing.

	9/3
	Lenses on Power: Feminism
READING
Enloe. 2004. “Introduction.” Pp 1-7 in The Curious Feminist: Searching for Women in a New Age of Empire. Berkeley: University of California Press. (Ebook)
hooks, bell. 2000. Feminism is for Everybody: Passionate Politics. Cambridge, MA: South End Press. (Introduction "Come Closer to Feminism", Chapter 1 "Feminist Politics: Where We Stand", Chapter 12 "Feminist Masculinity")
UN Women. 2020. Intersectional Feminism: What it Means and Why it Matters Right Now.
ASSIGNMENT
Discussion Questions (post response on Canvas before class):
1. How do Enloe, hooks, and UN Women define feminism?
2. What are other key terms that you must know to understand feminism? Define them.
3. Analyze the three definitions. How are they similar and different? What are their strengths and weaknesses?
4. After the readings for today, what is your definition of feminism?

	W2
	 

	9/6
	Lenses on Power: Intersectionality
READING
Crenshaw, Kimberlé. 1989. “Demarginalizing the Intersection of Race and Sex: A Black Feminist Critique of Antidiscrimination Doctrine, Feminist Theory and Antiracist Politics.” The University of Chicago Legal Forum 140:139-67. (excerpts – see instructions in PDF)
McIntosh, Peggy. 1989. “White Privilege: Unpacking the Invisible Knapsack.” Peace and Freedom (July/August).
ASSIGNMENT
Discussion Question (post response on Canvas before class):
1. What does Crenshaw mean when she says, "When they enter, we all enter"?
During class (no need to look at in advance)
In class handout Privileges for Sale 
Google doc (instead of chalk board) for recording group notes
Resource: handout on Intersectionality

	9/8
	Gender Constraints
READING
Aldama, Arturo J. and Frederick Luis Aldama. 2020. "An Introduction." Pp 3-5 (just an excerpt) in Decolonizing Latinx Masculinities. Edited by Arturo J Aldama and Frederick Luis Aldama. University of Arizona Press: Tuscon. (Ebook)
Watch The Mask You Live In (1.5 hrs).
ASSIGNMENT
Discussion Questions (post response on Canvas before class):
1. How does the film relate to feminism and intersectionality?
2. What are three important points from the film?
During class
Lean In Bias Activity

	9/10
	Beyond the Binary
READING 
Fausto-Sterling, Anne.  2000. “The Five Sexes Revisited.” The Sciences 40:4-22.
Kralick, Alexandra. 2018. “How Human Bones Reveal the Fallacy of a Biological Sex Binary.” Pacific Standard, December 25.
2018. “Gonads: Dana.” Radiolab. July 26. (Podcast 28 minutes) 
Calma, Justine. 2018. “Yes, Trans Rights are an Environmental Issue, Too.” Grist, October 29. 
ASSIGNMENT
Discussion Question (post response on Canvas before class):
1. What are binaries and how do they affect people?

	W3
	 

	9/13
	Representation
READING
Martin, Emily. 1991. “The Egg and the Sperm: How Science Has Constructed a Romance Based on Stereotypical Male-Female Roles,” Signs 16: 485-501. **While you read, fill out this Critical Reading Handout about Martin.
Hu, Jane C. 2018. “‘Unlikely Hikers’ Gain Traction.” High Country News, May 14. 
In class, we will watch: Adichie, Chimamanda Ngozi. 2009. The Danger of a Single Story TED Talk. 19 minutes.
ASSIGNMENT
Discussion Questions (post response on Canvas before class):
1. How are constructions of science shaped by ideas about gender? Why does this matter?
2. Who do you think of when you think of outdoor recreation?

	 
	Indigenous Experiences and Knowledges  

	9/15
	READING 
Wesley-Esquimaux, Cynthia C. 2009 “Trauma to Resilience: Notes on Decolonization.” Pp 13-23 in Restoring the Balance: First Nations Women, Community, and Culture by Gail Guthrie Valaskakis, Madeleine Dion Stout, and Éric Guimond. (excerpt, just read these pages)
Smith, Linda Tuhiwai. 2008. “Research Through Imperial Eyes.” Pp 58-67 in Just Methods: An Interdisciplinary Feminist Reader, edited by Alison Jagger. Boulder: Paradigm Publishers.
ASSIGNMENT
Essay Exam Draft due - a draft of perspectives 1-2, post here.
Discussion Question (post response on Canvas before class):
1. Choose a quote from each reading that you think is critical to the reading's argument. Explain why each quote is important.

	9/17
	READING 
Baldy, Cutcha Risling. 2018. Chapter 1, “Hupa People–With Them–It Stays, There is Hupa Tradition: Oral Narratives and Native Feminisms” Pp 28-50 in We are Dancing for You: Native Feminisms and the Revitalization of Women’s Coming-of-Age Ceremonies. Seattle: University of Washington Press.
Warrior Women (1 hr) 
ASSIGNMENT
Discussion Question (post response on Canvas before class):
1. What do the reading and film teach about the relationship between gender and the environment?

	W4
	 

	9/20
	READING
Allen, Paula Gunn. 2008. “Kochinnenako in Academe: Three Approaches to Interpreting a Keres Indian Tale.” Pp 21-33 in Just Methods: An Interdisciplinary Feminist Reader, edited by Alison Jagger. Boulder: Paradigm Publishers.
ASSIGNMENT
Discussion Questions (post response on Canvas before class):
1. What is the take away from each interpretation that Allen highlights? In other words, what impression of gender relations does each interpretation provide?
2. How does Allen's article connect with Adichie's The Danger of a Single Story?

	 
	 Masculinities

	9/22
	Student led
READING 
McLeod, Carmen. 2016. “Ducks, Dogs, and Men: ‘Natural’ Masculinities in New Zealand Duck Hunting.” Pp 227-243 in Masculinities Under Neoliberalism, edited by Andrea Cornwall, Frank G. Karioris and Nancy Lindisfarne. London: Zed.
Loomis, Erik. 2017. Masculinity, Work, and the Industrial Forest in the US Pacific Northwest. RCC Perspectives, (4), 37-44. 
Kambe, Naoki. 2017. Representing Disaster with Resignation and Nostalgia: Japanese Men's Responses to the 2011 Earthquake. RCC Perspectives, (4), 15-22. 
ASSIGNMENT
Discussion Question (post answer on Canvas before class):
1. What do these readings suggest about how masculinity works at the individual, interactional, and macro level? Please reference each reading in your answer.

	9/24
	Building Sustainable Masculinities
READING 
Hultman, Martin and Paul Pulé. 2018. "Masculine Ecologisation." Pp 37-55 in Ecological Masculinities. London and New York: Routledge. (Ebook)  
Johnson, Alex Carr. 2017. Every Day Like Today: Learning How to Be a Man in Love. RCC Perspectives, (4), 45-50. 
ASSIGNMENT
Discussion Question (post answer on Canvas before class):
1. How does each reading envision sustainable masculinities -- in other words, what does sustainable masculinity look like to each author? Please reference each reading in your answer.
During class
Solutions

	W5
	 

	9/27
	Building Sustainable Masculinities
Student led
READING
Norgaard, Kari Marie, Ron Reed, and J. M. Bacon. 2017. “How Environmental Decline Restructures Indigenous Gender Practices: What Happens to Karuk Masculinity When There Are No Fish?” Sociology of Race and Ethnicity 4(1):98-113.
McFarland, Pancho. 2020. "Urban Alternative Masculinity: Men, Land, and Re-Indigenization in Black Chicago's Food Autonomy Movement." Pp 80-92 in Decolonizing Latinx Masculinities. Edited by Arturo J Aldama and Frederick Luis Aldama. University of Arizona Press: Tuscon. (Ebook)
ASSIGNMENT
Discussion Question (post answer on Canvas before class):
1. How does each reading envision sustainable masculinities -- in other words, what does sustainable masculinity look like to each author? Please reference each reading in your answer.

	9/29
	Queer Identities and Activisms
READING 
Steingraber, Sandra. 2019. "Always Knew I Was Adopted: Just Found Out I'm Gay." Terrain.org, July 5.
Addae, Adwoa (Formerly P. Brown) 2018. "Queer Bodies Resist, Queer Bodies Belong, Queer Bodies Protect."
Gaard, Greta. 2019. “Out of the Closet and into the Climate.” In Climate Futures: Re-Imagining Global Climate Justice, edited by Kum-Kum Bhavnani, John Foran, Priya A. Kurian, and Debashish Munshi. London: Zed. 
Amor, Bani. "Queering the Environmental Movement." Earth Island Journal. 
ASSIGNMENT
Discussion Questions (post on Canvas before class):
1. What does queer mean? Draw on the readings for your answer.
2. Why is the queer community vulnerable to climate change and particularly well equipped to create resilience and solutions in the face of climate change?
Related organizations:
· Queer Ecojustice Project
· Out4Sustainability
· Wild Diversity
· The Venture Out Project
Further Reading
Brady, Torres, and Addae. 2019. What the Queer Community Brings to the Fight for Climate Justice. Grist, April 9. 

	10/1
	Queer Identities and Activisms
In class, we will watch Fire and Flood: Queer Resilience in the Era of Climate Change (1 hr 40 min)
Essay Exam Draft due - a complete draft of perspectives 3-4, post here.

	W6
	 

	10/4
	No Class, Fall Break

	10/6
	Queer Ecology
READING
Johnson, Alex Carr. 2011. How to Queer Ecology: One Goose at a Time. Orion Magazine. (PDF)
Sturgeon, Noël. 2009. “Penguin Family Values: The Nature of Planetary Environmental Reproductive Justice.” Pp. 120-148 in Environmentalism in Popular Culture. Tucson: University of Arizona Press.
ASSIGNMENT
Discussion Questions (post on Canvas before class):
1. For Johnson, what does it mean to queer ecology?
2. What is Sturgeon's message about family forms?
3. How do Sturgeon's arguments relate to queer ecology?

	10/8
	Ecofeminism
READING 
Grosse, Corrie. 2018. “Ecofeminism and Climate Justice.” Pp 185-203 in Nevertheless They Persisted: Feminisms and Continued Resistance in the U.S. Women's Movement, edited by Jo Reger. New York: Routledge.
Watch Radical Futures Roundtable: Young Climate Feminists in Conversation. 2020 (1 hr 21 min). Please take good notes.
ASSIGNMENT
Discussion Questions (post on Canvas before class):
1. What is ecofeminism?
2. What can ecofeminists learn from Standing Rock?
3. What ecofeminist ideas are present in the Radical Futures Roundtable - both in the content, presenter's stories and in the way the presentation is facilitated?
For reference (please look at after you answer your discussion posts) ecofeminism definitions
Recommended (not required):
Gaard, Greta. 2011. “Ecofeminism Revisited: Rejecting Essentialism and Re-Placing Species in a Material Feminist Environmentalism.” Feminist Formations. 23(2):26-53. 
Gaard, Greta. 2015. “Ecofeminism and Climate Change.” Women’s Studies International Forum 49(0):20-33
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	10/11
	Indigenous People's Day
Coming Together: Ecofeminism and Queer Ecology
READING
"Ecofeminism and Queer Ecology." 2020. Ecopolitics Podcast. (transcript) You can watch or listen along (1 hr), but I recommend the text for highlighting and note taking. This is an interview with two leaders in the ecofeminist and queer ecology fields.
ASSIGNMENT
Discussion Questions (post on Canvas before class):
1. How is ecofeminism different from feminism, as defined in our first weeks' readings?
2. Is ecofeminism useful? Explain whether you think it adds something that other perspectives we have covered do not or whether other perspectives are enough. 
3. Choose a quote from MacGregor and a quote from Sandilands that you think are important and explain why you chose each.

	10/13
	No class - complete your Essay Exam, Due at midnight (here)

	10/15
	KEY ISSUES AND DEBATES
Population
READING 
Detraz. 2017. “Too Many People? Gender and Population Debates.” Pp 69-93. (Ebook)
Choose 1 of these 2:
· Samuel, Sigal. 2021. "A Climate Scientist Explains Why It's Still Okay to Have Kids" Vox, April 29. url
· Westervelt, Amy. 2020. "Mothering in an Age of Extinction." Pp 249-254 in All We Can Save.
ASSIGNMENT
Discussion Questions (post on Canvas before class):
1. Reducing population is a common argument posed by people who want to conserve the environment. What doe Detraz suggest about the overpopulation argument?
2. How did Sigal or Westervelt's article make you feel?
Resources
The Zero Footprint Baby: How to Save the Planet While Raising a Healthy Baby 
Schneider-Mayerson, Matthew. 2021. "The Environmental Politics of Reproductive Choices in The Age of Climate Change." Environmental Politics.
Film Resources
Something Like a War, Part 1 (start 4:45), Part 2 (through 8 min) *Trigger Warning: graphic scenes of sterilization.
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	10/18
	Health
READING 
Gaard, Greta. 2013. “Toward a Feminist Postcolonial Milk Studies.” American Quarterly 65(3):595-618. 
Morin, Brandi. Pipelines, man camps and murdered Indigenous women in Canada. 2020. Aljazeera, May 5. image discussed in article. *Trigger Warning: testimonials about suicide and sexual violence.
MN Dept of Public Safety News Release. "Missing and Murdered Indigenous Women Task Force Releases Findings." December 2020. *Trigger Warning: information about extreme rates of violence against Native women, girls, and relatives.
ASSIGNMENT
Discussion Questions (post on Canvas before class):
1. What is the most surprising thing you read in Gaard’s article? Why is it surprising? This can be something you agreed or did not agree with. 
2. Is Gaard's article an example of ecofeminist thought? Explain why or why not.
3. How is energy extraction related to violence against indigenous women? 
Film Resources
MN MMIW testimonies (1-1:50; 15:06-20:45) *Trigger Warning: testimonials about rape and death.
Living Downstream
Lois Gibbs

	10/20
	Health
Today, we will reflect on our learning strategies.
READING
Voyles, Traci Brynne. 2015. “Hot Spots: Justice, Power, and Gender in the Radioactive Present. Pp 117-150 in Wastelanding: Legacies of Uranium Mining in Navajo Country. Minneapolis: University of MN Press.
ASSIGNMENT
Discussion Question (post on Canvas before class):
1. How is nuclearism gendered? Provide three examples.

	10/22
	Food
READING
TBA
ASSIGNMENT
Discussion Questions (post on Canvas before class):
TBA
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	10/25
	 Work
READING 
Rolston, Jessica. 2014. “Tomboys and Softies.” Pp 115-145 in Mining Coal and Undermining Gender: Rhythms of Work and Family in the American West. Rutgers University Press. Ebook
ASSIGNMENT
Discussion Questions (post on Canvas before class):
1. What does “tomboy” and “softie” mean for coal miners in Wyoming?
2. Why does Rolston think these gender identities are important?
Film Resource: North Country (126 min; iron mining and sexual harassment in MN, SJU 2496)

	10/27
	 Energy
Today we will discuss the solutions story project.
READING 
Bell, Shannon et al. 2020. "Toward Feminist Energy Systems." Energy Research and Social Science. 
ASSIGNMENT
Discussion Question (post on Canvas before class):
1. What does a feminist energy system require? What is a concrete example of a feminist energy system?
Film Resources
Erin Brockovich (130 min; natural gas water contamination in CA, SJU 233)
Grit (80 min; natural gas mud explosion)

	10/29
	Today we will form groups for the solutions story project.
READING
To prepare for story assignment:
· Climate Solutions
· Cosponsors of Earth Day 2020
· Look over Resources page on Canvas
Barron et al. 2020. "Gender and Entrepreneurship in the Renewable Energy Sector of Rwanda." Gender and Energy: Opportunities for All.
ASSIGNMENT
Discussion Questions (post on Canvas before class):
TBA

	W10
	COP 26

	11/1
	Solutions Project
Meet physically with your partners during class time to work on the final project - make a plan for things to explore and then start exploring and reading. Write a few sentences about what you did and what you need to do before next week, when you have another project meeting, and post here.
Review your story proposal, which is due at midnight, after your next meeting on 11/12.

	11/3
	Development
READING
Bhavnani, Kum-Kum, John Foran, and Priya A. Kurian. 2016. “An Introduction to Women, Culture and Development.” Pp. 1-25 in Feminist Futures: Re-imagining Women, Culture and Development, edited by Kum-Kum Bhavnani, John Foran, and Priya A. Kurian. New York: Zed Books.
Kincaid, Jamaica. 1988. A Small Place. New York: Farrar, Straus and Giroux. pages 1-19 (easy reading novel)
ASSIGNMENT
Discussion Questions (post on Canvas before class):
1. What is development?
2. What is the women, culture, development (WCD) approach? Why is it useful, according to the authors?
Further Reading
Grosse, Corrie. 2016. “Fair Care? How Ecuadorian Women Negotiate Childcare in Fair Trade Flower Production.” Women's Studies International Forum 57:30-37.

	11/5
	Development
READING
Kincaid, Jamaica. 1988. A Small Place. New York: Farrar, Straus and Giroux. pages 20-81 (end)
In class we will watch excerpts of: Life and Debt SJU Lib. HG3881.5.I58 L53 2003
ASSIGNMENT
Discussion Questions (post on Canvas before class):
1. Create two discussion questions about the book. Consider these tips for designing good questions.
2. How has this book informed what you will notice or look for if you are a tourist in a Global South country? In your answer, specify what you will notice or look for in relation to environment, gender, and intersectionality.
Further Reading
Jamaica Kincaid and the Modernist Project: An Interview (interview with her about her life and views as she was writing A Small Place)

	W11
	COP 26

	11/8
	Popular Culture
No class meeting - instead, engage in the Canvas discussion described below under Assignment.
READING
Sturgeon, Noël. 2004. “The Power is Yours, Planeteers!” Race, Gender, and Sexuality in Children’s Environmental Popular Culture.” Pp. 262-276 in New Perspectives on Environmental Justice: Gender, Sexuality, and Activism, edited by Rachel Stein. New Brunswick: Rutgers University Press. Ebook
One of these films: Mad Max: Fury Road, Avatar, Princess Mononoke, Moana, Frozen or Frozen II. While you watch, take notes on gender, intersectionality, environment, and ecofeminism. If you choose one that you've seen before, watch it fresh. Use the Sturgeon article as a model for the things to pay attention to. 
Justwatch tells you which streaming services have these films. The library has DVDs of all but Frozen: Mad Max: Alcuin DVD 6597; Avatar: Clemens DVD PN1995.9.S26 C35 2010; Princess Mononoke: Alcuin DVD 48; Moana: Clemens DVD PN1997.2 .M63 2017. You can rent an external DVD drive from the library.
ASSIGNMENT
For your film, take notes about any gender, intersectionality, environment, and ecofeminist themes that arise. If a theme doesn't apply to your film, or isn't salient, no worries. Focus on the themes that stand out to you. Write a one page analysis of the film highlighting these themes. Your analysis should include at least one connection to Sturgeon's article. Post here before class begins. Then, before midnight, comment on two classmates' posts - choose one who wrote on the same film as you and one who wrote on a different film.

	11/10
	Climate Crisis and Gender - An Introduction
No class meeting - instead, watch the film below.
READING
Short articles:
· NASA. 2021. 2020 Tied for Warmest Year on Record, NASA Analysis Shows.
· Roston and Rathi. 2021. Five Key Takeaways From the Latest IPCC Report on Climate Change. Bloomberg.
· Halton, Mary. 2018. Climate Change Impacts Women More Than Men. 2018. 
· Schulte, Cara. 2020. People with Disabilities Needed in Fight Against Climate Change. Human Rights Watch.
· Office of High Commissioner for Human Rights. 2020. "Climate change and the rights of people with disabilities."
· Wilkinson, Katharine. 2019. “The Woman Who Discovered the Cause of Global Warming Was Long Overlooked. Her Story Is a Reminder to Champion All Women Leading on Climate." Time, July17.
Hands on - Women, Climate, Change (48 min)
ASSIGNMENT
Discussion Questions (post on Canvas):
1. Describe one thing you are surprised by or learned in each reading and the film.
2. How do you feel after these readings and the film? Explain why. Then, comment on two other students' posts.

	11/12
	Solutions Project
Meet physically with your partner during class time to work on the final project - make a plan for things to explore and then start exploring and reading. Write a few sentences about what you did and what you need to do moving forward here.
Submit your story proposal (see instructions) here by midnight.
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	11/15
	Gendering Climate Crisis
READING
Seager, Joni. 2009. “Death by Degrees: Taking a Feminist Hard Look at the 2° Climate Policy.” KVINDER, KØN & FORSKNING 3(4):11-21.
MacGregor, Sherilyn. 2019. "Zooming In, Calling Out: (M)anthropogenic Climate Change Through the Lens of Gender. Pp 57-63 in Climate Futures. London: Zed. 
In class: Testimony and discussion of any questions from last week's Climate Crisis and Gender: An Introduction readings
ASSIGNMENT
Discussion Questions (post on Canvas before class):
1. According to MacGregor, what's wrong with the idea of the Anthropocene? 
2. According to Seager, what's wrong with the idea of 2 degrees?
3. How do MacGregor and Seager use a feminist analysis? In other words, what aspects of a feminist perspective does each author emphasize to motivate or support her arguments?

	 
	Solutions

	11/17
	Artivism
READING
2017. Rising Currents Stronger Movements. (PDF) 
In class, we will watch: From One Island to Another (6 min)
ASSIGNMENT
Discussion Questions (post on Canvas before class):
TBA
Recommended
2019. Black Freedom Beyond Borders: Re-Imagining Gender in Wakanda.

	11/19
	 Wisdom
READING (about 31 pages) 
· Johnson, Ayana Elizabeth and Katherine K. Wilkinson. 2020. "Begin." Pp xvii-xxiv in All We Can Save: Truth, Courage, and Solutions for the Climate Crisis. New York: One World.
· Bastida, Xiye. 2020. "Calling In." In All We Can Save. Pp 3-7 in All We Can Save. 
· Prakash, Varshini. 2020. "We Are Sunrise." Pp 187-192 in All We Can Save. 
· Houska, Tara. 2020. "Sacred Resistance." Pp 213-219 in All We Can Save.
· Maher-Johnson, Louise. 2020. "Notes from a Climate Victory Garden." Pp 293 in All We Can Save.
· Stengel, Emily. 2020. "Solutions at Sea."Pp 294-298 in All We Can Save. 
· Rodriguez, Christine E. Nieves. 2020. "Community is Our Best Chance." Pp 363-368 in All We Can Save.
· Johnson, Ayana Elizabeth and Katherine K. Wilkinson. 2020. "Onward." pp 371-374 in All We Can Save.
ASSIGNMENT
Take notes on your readings. Just be prepared to refer to them in class.
Recommended:
· 10 Things I’ve Learned as a Queer Woman in the Climate and Energy Fields
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	11/22
	Frameworks
READING
WEDO. 2020. Global Feminist Frameworks for Climate Justice.
ASSIGNMENT
Discussion Questions (post on Canvas before class):
TBA

	 
	On the Ground Experiences: Why We Must Keep Fighting

	11/24
	Asia Pacific Region
READING
ARROW. 2017. Sex, Rights, Gender in the Age of Climate Change. (21 pages)
ARROW. 2017. Women’s Health and Climate Change. (**Pages 9-18)
In class, we will watch: The Women of Sarawak and Mindoro: The Invisible Battle of Climate Change (7:21)
ASSIGNMENT
Discussion Questions (post on Canvas before class):
1. What are three ways climate change impacts SRR and SRH?
2. What are three barriers to alleviating the situation?
3. What are three solutions?
4. Why is a gendered approach critical for analyzing health issues that affect male and female bodies in the same way?

	11/26
	No Class, Thanksgiving
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	11/29
	Americas
READING
WEDO. 2021. Gender, Climate, and Transport in the US. (20 pages)
InspriAction and Christian Aid. 2020. The Dry Corridor in Central America: Integrating a Gender Perspective. **Pages 12-23.
ASSIGNMENT
Discussion Questions (post on Canvas before class):
TBA

	12/1
	Central America: Climate Migration
READING
InspriAction and Christian Aid. 2020. The Dry Corridor in Central America: Integrating a Gender Perspective. **Pages 24-29, choose one: Nicaragua, Honduras, or El Salvador (each 6 pages), Guatemala (3 pages), 56-69.
ASSIGNMENT
Discussion Question (post on Canvas before class):
1. Considering the whole report, what do you want to learn more about? (e.g. were there concepts/agencies/programs mentioned in the reading that you haven't heard of? are you eager for more on the problems or solutions?)

	12/3
	Climate Change and Masculinities
READING
Vinyeta, Kirsten, Kyle Powys Whyte, and Kathy Lynn. 2016. Indigenous Masculinities in a Changing Climate: Vulnerability and Resilience in the United States. In Men, Masculinities and Disaster. Edited by Elaine Enarson and Bob Pease. Routledge.
Fleming, Jim. 2017. Excuse Us, While We Fix the Sky: WEIRD Supermen and Climate Engineering. RCC Perspectives, (4), 23-28. Retrieved from http://www.jstor.org/stable/26241451
Gonda, Noémi. 2017. "Rural Masculinities in Tension: Barriers to Climate Change Adaptation in Nicaragua." RCC Perspectives, no. 4: 69-76. http://www.jstor.org/stable/26241457.
Chan, Jody, and Curnow, Joe. 2017. Taking Up Space: Men, Masculinity, and the Student Climate Movement. RCC Perspectives, (4), 77-86. Retrieved from http://www.jstor.org/stable/26241458
In class: Masculinities and climate change questions
ASSIGNMENTClimate Change and Masculinities Questions.docx
Discussion Question (post on Canvas before class):
1. Identify and explain what you see as the most important point for each article.
Further Reading
Men Engage Alliance. Men, Masculinities & Climate Change: A Discussion Paper.
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	12/6
	Inspiring Leadership
READING
Work on your story
In class, we will watch some of these:
· Severn Cullis-Suzuki (1992, age 12) 7 min  (0:00-6:35) 
· Anjali Appadurai (2011, age 20) 3 min
· Kathy Jetñil-Kijiner (2018, age 32)  
· Anointed (6)
· Dear Matafele Peinem (3)
· Fighting Climate Change with Poetry (4)
· Jasilyn Charger (2017, age 21) 5 min, (45:30-49:38) 
· Greta Thunberg (2019, age 16) 4 min
· Alexandria Ocasio Cortez (2019, age 29) 
· Before Congress (3  min) 
· A Message from the Future with Alexandria Ocasio-Cortez (7 min)

	12/8
	Solutions Stories
READING
Review Grading Rubric
Review Metacognition Reflection (due on 12/16).
Presenters post visuals for story here 15 min before class begins

	12/10
	Solutions Stories
READING 
Review Grading Rubric
Presenters post visuals for story here 15 min before class begins
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	12/13
	Solutions Stories
READING
Review Grading Rubric
Presenters post visuals for story here 15 min before class begins

	12/16
	Post written part of story here,  self/peer evaluation here, and Metacognition Reflection here by 6 pm.
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